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EFL Fifth Graders’ Readings about the World:  
A Dilemma of Authentic Materials 
Abstract 
This research study describes fifth graders’ readings about the world from using authentic 
materials in an English as a foreign language class in a public school in Bogota. The study 
follows a phenomenological type of research. It uses artefacts, observation logs, and 
questionnaires for data collection. Data analysis was conducted through coding and 
comparing, and interpreting data provided by the participants. Findings show that the 
participating English as a foreign language teacher uses materials that develop students’ 
readings about the world. Students are seen as creators of authentic materials after their 
own understandings of the language. Interaction with their classmates generates an interest 
in knowing about others’ life, despite being native or foreign people. This research study 
also shows that the activities the students develop through the class with their own 
materials improve their English language skills. 
 
Keywords: EFL fifth-graders, readings about the world, authentic materials. 
 
Resumen 
Esta investigación describe la lectura sobre el mundo que tienen estudiantes de quinto 
grado en un colegio público en Bogotá usando materiales auténticos en clase de inglés 
como lengua extranjera. Este estudio sigue un tipo de investigación fenomenológica; usa 
instrumentos, registro de observación y cuestionarios para la recolección de información. El 
análisis de datos se llevó a cabo por medio de codificación, comparación e interpretación de 
información dada por los participantes. Los resultados muestran que la profesora 
participante de inglés como lengua extranjera usa materiales que generan en los estudiantes 
lecturas sobre el mundo. Los estudiantes son vistos como creadores de materiales 
auténticos después de haberlos generado desde su entendimiento de la lengua. La 
interacción con los compañeros de clase genera un interés en saber sobre la vida de los 
demás, sin importar si son nativos o extranjeros. Esta investigación también muestra que las 
actividades que los estudiantes desarrollan durante la clase con sus propios materiales 
mejoran sus habilidades en inglés.  
 








In my educational life, the use of authentic materials for English language learning 
has had an important place in gaining competence in English, both in school and university. 
The process of reading and watching this type of material has helped me improve my 
English linguistic skills, knowledge about vocabulary, and the use of English according to 
contexts.  
However, after reading research documents in Anglophone Literature class1, I 
noticed that authentic materials also help English language students to learn about this 
language. As Guariento and Morley (2001) states, “feeling that he or she is learning the 
‘real’ language; that they are in touch with a living entity, the target language as it is used 
by the community which speaks it.” (p. 347). That learning mostly refers to a way to 
express in other social contexts and use those contexts to understand and think about the 
world. In addition, students in this class can notice similarities or differences between what 
they are reading, watching, or listening, and their personal life, context as culture, norms, 
and customs. In other words, these materials could be an opportunity to bring the world into 
the classroom. 
When I was at school, the use of English language textbooks and its resources, such 
as audio CDs, were more common as a way of knowing about this language. Nowadays, 
after reading articles about the importance of authentic materials in the process of English 
learning, I have noticed that the kind of materials English language teachers used at schools 
appear not to show real aspects that English language speakers have; for instance, the way 
they express by using colloquial and common expressions. But if English language teachers 
                                                          
1 This class is part of the English language curriculum in the undergraduate program in which I am majoring. 
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interact with authentic materials as Nunan (1989) states, opportunities for students to 
develop their communicative competence into the so-called contexts are open.  
The use of authentic materials is not only important for the development of 
communicative competence. Additionally, they help English language teachers to increase 
students’ ways of reading about the world. In this way, they may use English, not only for 
knowing a new language, but for expressing own ideas in different contexts, arguing topics 
that could be related to daily life as social conflicts, security problems, likes and dislikes, 
and entertainment, among others. Also, texts bring the opportunity of knowing about the 
world, so it may be ideal to read them keeping in mind learning and thinking about what the 
text can offer beyond linguistic matters of English. 
It is time that English language teachers ample the way they use authentic materials, 
they might help students inside English language classrooms not only to increase their 
language proficiency, but also to give them new ways of seeing, thinking, creating, and 
being involved with their multiple contexts outside the classroom. Besides, through the 
reading of authentic materials, English language teachers can guide students to have a new 
perspective about the world; everything in accordance with the large number of topics that 
one can daily find in the big quantity of original materials.   
After having talked about my research interest, the question to answer in this 
research study is:  
 What readings about the world can fifth graders express through the use of 
authentic materials in English language classes?  




 To identify the authentic materials used in this English language class and 
what the purposes of using them are (for example, they can use a TV-news 
video, and its purpose could be for learning how to describe the weather). 
 To describe the activities that these students develop with the use of 
authentic materials throughout the English language classes (how they 
interact with them to reach the purposes of the class activity).  
 To determine what readings about the world students can express after being 
in contact with the authentic materials (ultimately, by comparing the results 
students found in activities with these materials, I may find a relation 
between what they express and the way they see the world). 
This study becomes relevant to know more about the advantages of using authentic 
materials in English language classes with fifth graders at the context of study. As a future 
English language teacher, this study can hold many purposes, not only as a tool to increase 
students’ English language command but also, according to Peterson (2009), to take 
students and the class out into the world, and to bring the world into the classroom. 
For the institution where my study takes place, I would like its school teachers to 
notice that the students have a personal opinion about topics that they work in class, and to 
recognize that there could be a space in which students can practice English taking more 
authentic situations portrayed in the materials. Finally, for the field of study, English 
language education specifically, the contribution I want to give is related to the students’ 
role in class, what students have to do and what they have to know with respect to using 
and creating authentic materials. In addition, I want to show what students’ backgrounds 





In this section, the main concepts of the study, authentic material, readings about the 
world, and teaching English to children will be introduced. For each concept, I am going to 
express my understandings and viewpoints about authors’ conceptualizations.  
Authentic materials. One of the main concepts in my research study is authentic 
materials. Several authors have been working on this concept. For example, Nunan (1989) 
affirms that authentic materials are not only materials which contain a writing and speaking 
form of the language. He provides a wider point of view in which he extends the definition 
of authentic materials. He states that those are any material, which has not been specifically 
produced for language teaching. It can be texts, images, photographs, and any material that 
exists all around us. This kind of material has features that can provide more language 
awareness in context in the process of English learning, as intonation, pronunciation, 
enunciation, formality and so on in social encounters. 
This development of the concept of authentic materials helped scholars add relevant 
information for its understanding. As House (2008) and Guariento and Morley (2001) 
maintain, those materials are any material that any person can find in their daily lives which 
are not providers of language in themselves. She divides authentic materials into two 
categories: Materials which contains language and materials which stimulate language 
production. This division appears to be useful, as it helps to extend the possibility of using 
those materials in the classroom.  
Furthermore, in the Colombian context, Castillo, Insuasty, and Jaime (2017), in 
their study about the impact of using authentic materials, define this type of material “as 
any kind of spoken or written act which does not contain any traces or signs of language 
teaching intervention, and emerges from the producer’s own first language, culture, and 
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needs for communication” (p. 92). According to their understanding, teachers do not have 
an important role in relation to the creation of authentic materials as the producer of that 
written or spoken material. It seems that teachers are just the ones who connect students 
with the authentic material. 
Having a deeper look into the understanding of what these authors have said about 
authentic materials, a relation between Nunan (1989) and House (2008) is evident. Both 
affirm that authentic materials are all those elements any person can find in their everyday 
life. Because it has this principal characteristic, its purpose is not to be used in an English 
learning process into a classroom. Nunan mentioned features that the use of authentic 
materials can bring into a language learning process that can be intonation, pronunciation, 
and enunciation. It was only after House’s study that its use within the language classroom 
becomes into consideration.  
When thinking about how these authentic materials can come into the classroom, 
Castillo, Insuasty, and Jaime (2017) discuss the relationship that exists between teacher and 
authentic materials. It seems that they consider English language teachers not to be able to 
produce authentic material because it emerges only from language producers who do not 
have language learning purposes in mind. In this point of view, the question is then: Only 
foreign English language material can be considered as authentic material? What about the 
materials that the same English language teachers can create, or English language materials 
that can be found in Colombia, as “The Bogotá Post”?  
In addition, it is of great importance to take into account what types of materials can 
be considered as authentic. Nunan (1989) and House (2008) agree that those materials can 
be found anywhere because these are the ones any person is in contact with in their daily 
lives, but Castillo, Insuasty, and Jaime focus only on writing and spoken materials. Finally, 
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the choice of the type of material also depends on students’ level and their background 
because, in this way, their interaction with the materials can be changed.  
Readings about the world. The second concept that provides foundation to this 
study is reading about the world. The following authors talk about the concept of reading 
and show their position in relation to reading texts. Those positions demonstrate the 
importance of changing the concept of reading. 
Most authors understand readings about the world in relation to the reading skill. 
According to Perry (2016), it is important to take into account that reading is not only 
related to decoding letters and sounds, but also images. This is because humans are not only 
in contact with printed texts, they also interpret visual and auditory media. During the 
decoding of images, visuals, letters and sounds, it is easier for individuals to construct 
meaning, interpret it and make judgments because everyone is expected to perceive the 
context about what they are reading and make a relation with their own background. 
Complementarily, Abraham and Farías’ study (2017) provides three ideas that may 
help expand the conception of reading. In first place, they talk about the bottom-up view 
that focuses on the linguistic code that needs expansion, with the purpose of including 
visual dimensions. In second place, the top-down view in which there is a need to relate 
students’ background and previous knowledge to what texts can provide, all in order to 
integrate students’ life and the text. Finally, they mention the importance of expanding the 
previous views to the relation between images and texts. These three ideas are taken as 
guidelines for students in order to have interaction between the texts. 
Furthermore, Abraham and Farias, by quoting Yi (2014), explain the connection 
between students and the text. Yi suggests that literacies provide a space in which students 
have the opportunity to express themselves, and to connect their knowledge with out-of-
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school experiences. This suggestion opens a new way to see the relation between text and 
students’ life experiences. 
All these authors together appear to allow for the emergence of a common point. 
For Perry (2016) and Abraham and Farías (2017), the world has changed, this is why 
understanding the reading process should not only focus on texts, but also on images or 
videos. Nowadays, people are surrounded by multimodal texts, which means that in the 
same text anyone can find words, pictures, sounds and motion images. To have a better 
reading, it is important, as Perry (2016) says, to decode those parts of the text so that the 
construction of a more complete meaning of what is seen emerges.  
Moreover, Abraham and Ferias (2017) and Yi (2014) talk about the role of students’ 
background in relation to how they express their opinions. It seems that every individual 
may have a different point of view of the same text, probably because of their background, 
context, and environment. In the process of reading, students can make relations between 
the text and their lives. Thus, it is possible that a group of people, no matter the similitudes 
they can have, show multiple readings and understandings about the world reflected in the 
material that they are using. 
All in all, no matter the similitudes that a group can have, everyone is a different 
person and understands their environments in different ways. Perry (2016), Abraham, and 
Ferias (2017) say that the construction of the meaning of any reading (images, text, videos, 
etc.) depends on each student’s background. Each difference creates a new way of 
understanding or seeing the world. English language teachers need to let students express 
without worries of what others can think. This is a premise to keep in mind not only into 
the classroom, but outside of it. Everyone is different, and the purpose of being in a group 
is to understand and accept each other’s differences.  
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Teaching English to children. Through this research process, it is considered not 
only the materials and the readings about the world that children may get from them, but 
also its usefulness to know how to teach English as a foreign language to kids. Several 
authors have talked about this topic. However, in order to know how to teach children, 
knowing how they learn is considered.  
Cameron (2001) brings us closer to understand children’s learning. She starts 
talking about Piaget and asserts that children are active learners, as they are used to 
adapting experiences with objects that are in their environment. Therefore, thinking about 
classroom and classroom activities as creating and offering opportunities for learners to 
learning are important. Furthermore, Cameron talks about Vygotsky when she claims that 
children’s development and learning take place in a social context. Teachers, then, need to 
give them the chance to create spaces where they can be in contact with a social context. As 
a teacher, planning a lesson by keeping in mind the future process students are going to 
have in their English learning exercise becomes paramount. Cameron eventually talks about 
Bruner. In each children’s life, they can find formats or routines that help them understand 
how their contexts work. Consequently, allowing children to make sense of new language 
from familiar experiences actively provides them with a space for language growth, a 
necessary aspect in the language classroom. 
On the other hand, Brown (1994) discusses principles that teachers must have in 
mind when teaching children. He argues in favor of the principles of intellectual 
development, attention span, and sensory input. Teachers need to know that in the process 
of teaching children, as an explanation of grammar is not always going to be well received, 
and it is better to create spaces in which they can learn through their natural curiosity. 
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Moreover, activities should be created with the purpose of stimulating all five senses and 
capture children’s interest.  
Cameron (2001) and Brown (1994) coincide in the premise that children adapt their 
experiences and their social context into their learning process. This creates an opportunity 
in which they can interact with others through their natural curiosity while learning a new 
language, but from familiar experiences. Taking into account this similarity, children can 
learn a foreign language as they learned their first one. Consequently, English language 
teachers should think about how they are presenting a new language.  
It is possible to state that, in the process of teaching children a new language, it is 
relevant to keep in mind that they are social individuals. Their social environment is key to 
the purpose of making them create relations of what they are learning and what their daily 
life is. Then, teachers do not have to create a line that divides their daily life and their 
scholar life. Consequently, it is possible to regard the classroom as a space where children 
can adapt experiences with objects that are in that environment. 
Research Design 
The present study follows a descriptive phenomenological type of research. As 
Padilla (2015) mentions, phenomenology derives from a Greek word that means 
“apparition or manifestation” (p. 102). Following this concept, Groenewald (2004) affirms 
that this type of research seeks to understand “social and psychological phenomena from 
the perspectives of the people involved” (p. 5). The purpose of this research is to describe 
the phenomenon presented in English class: the readings about the world students make 
after using authentic materials. 





Phases to Follow in this Research 
Phenomenological steps The results in my actions 
1. Bracketing and phenomenological 
reduction 
Selecting the material used in EFL classes. 
Writing the description of those materials 
(what is the content, how is the layout) 
2. Delineating and clustering units of 
meaning to form themes 
Identifying the topics worked in the 
materials. 
3. Validating and modifying insights where 
necessary 
Reading the Observation log to know what 
material is considerate as authentic from 
authors perspective. Identifying the 
characteristic that make materials no 
authentic.  
4. Extracting general and unique themes 
from all the insights 
Reading students’ answers to “what is the 
relationship they find between the material 
they used in class and their daily lives”, 
and “how the materials help them to learn 
about the world”. Extracting unique ideas 
that catch my attention. 
5. Making a composite summary Listing in a literal way the principal themes 
given by the students’ in their answers. 
Writing the phenomenon presented in EFL 
class during the contact between authentic 
materials and readings about the word from 
the students. 
 
Context. The population of this study involved the students and the English 
language teacher of a public school located in the south of Bogota. Students were between 
thirty-four to thirty-seven (34-37) girls in fifth grade. Their average age was eleven years 
old. In order to find out the phenomenon of this study, I used a convenience or opportunity 
sample. According to Dörnyei (2007), the researcher that use this sample selects the 
population according to a practical criterion, “such as geographical proximity, availability 
at a certain time, easy accessibility, or the willingness to volunteer” (p. 99). This sample 
was chosen because those students are in an age in which they have to assume passing from 
primary to secondary. Through the study, the girls studied topics about: physical 
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appearance, how to describe themselves and others, daily routine, telling the time, and 
numbers.  
Data collection. I started this stage with the collection and analysis of any material 
that students use during the English class. The process of gathering these artifacts helped to 
understand the context and contents of the class. As said by Fleming (1974), “the artifacts 
made and used by a people are not only a basic expression of that people; they are, like 
culture itself, a necessary mean of man’s self-fulfillment” (p. 153). The physical materials 
from the teacher and students were collected during four lessons to understand the 
phenomenon from the products of the participants. During this process, material collected 
throughout the whole lessons were pictures, drawings, compositions, among others. The 
collection of artifacts also helps to identify if those materials are authentic or not according 
to corresponding theory.  
This research continued with observations of the lessons. The purpose of the 
observations was to describe the activities that the participant teacher and students 
developed with the use of the authentic materials. According to Wilkinson and Birmingham 
(2003), researchers that usually use observations “are interested in people and, in particular, 
the ways in which people act in, interpret and understand the complex world around them” 
(p. 117). Due to objectives of this study in knowing the phenomenon that occurs in EFL 
classes, observing what activities students developed during their interaction with the 
materials seemed to be adequate to reach this objective. 
The data were collected by recording, in an indirect and covert manner, the 
moments when students were using and interacting with the material. As researcher-
observer, I recorded and observed without letting the participant teacher and students know 
about the observations; this was done to avoid the Hawthorne effect. As indicated by Smith 
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and Osborn (2007), the importance of using recordings is to register as many happenings as 
possible. I documented the observations in a log in which I wrote about the purposes of the 
classroom activity and the authentic materials, as well as the way the students used them.  
To determine the students’ readings about the world, I made a questionnaire. 
According to Wilkinson and Birmingham (2003), questionnaires “enable the transmission 
of useful and accurate information or data from the respondent to the researcher” (p. 8). 
Thus, the questionnaire I designed for this current study allowed the participant students to 
express what readings about the world they had after being in contact with the authentic 
materials used during the classroom activities, identify in this way the phenomenon that 
occurs in EFL classes. It also asked for the participant students’ points of view, 
experiences, and personal information, related to the authentic materials used. For this 
information, I stated open-ended questions so that the participant students answered, in a 
written way, with their own ideas. This questionnaire was administered individually to a 
group of students at the end of each observed class.  
Data analysis. The phenomenological analysis (Smith & Osborn, 2007; Eatough & 
Smith, 2017) is interested in participant’s personal perception related to objects or events, 
and how this interaction sheds light on experiences as they are socio-historical subjects. 
During this process, participants construct meanings within a social and personal world, 
and the researcher “is trying to make sense of the participants’ sense of their world” (Smith 
& Osborn, 2007, p. 53). In order to know the meanings that the participating students 
construct about the world with the use of authentic materials in the English language 
classes, I organized the collected data with the recordings in the following way:  
 I read, back and forth, the observation logs focusing on what type of material was 
used and its purpose. 
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 I identified if the material was modified to some extent, for example with an 
institutional purpose. I did this, taking into account the activity objective. 
 I made a constant comparison between what authentic material is (material not 
created with a teaching purpose) and the material used. I did this by searching for 
any trace of authenticity reflected in that material.  
I organized the collected data with the observation logs in the following way:  
 I contrasted the information registered on the video and the material used in the 
classroom activities in order to complete the observation log.  
 I identified the topic of the classroom activity and the manner in which the 
material was used during the corresponding activity. 
I analyzed all these data by using content analysis. According to Rose, Spink, and 
Canhoto (2015), content analysis involves a classification in which the researcher 
examines, interprets, and understands specific content by applying a structure and 
systematic scheme. This is done by defining units of analysis, and constant processes of 
coding, comparing and interpreting data provided by the participants.  
According to Rose, Spink, and Canhoto (2015), a content analysis follows the 
coming steps. The first involves identifying and selecting the material intended for analysis. 
After this, the researcher decides on the parameters of analysis of the information collected 
(authentic materials and readings about the world). The last two steps (reliability testing 
and analysis; finding and conclusion) are the ones that I used for knowing what readings 






In this section, I present the findings obtained in my research study in order to know 
what readings about the world fifth graders express through the use of authentic materials 
in EFL class. The following findings were obtained by making a relationship between the 
accounted literature in the conceptual framework and the data collected for the study in 
each instrument. The artifacts, observations, and questionnaires were not contrasted one to 
another since the purpose of the study is not to account for processes or sequences 
longitudinally. The study scope is to relate the data gathered in each instrument to the 
corresponding literature. This research gives three main results explained below.   
Teachers and students, creators of materials. This finding talks about the 
material characteristics that either the participating EFL teacher or students create for 
practicing this language in class. In data collected, the material presented by the teacher in 
the class activities can be considered unauthentic according to literature in the conceptual 
framework about authentic materials. However, EFL teacher’s material presented, which is 
considered non-authentic, is given as a resource that helps to motivate and stimulate the 
students’ classwork, demonstrating that they can learn with materials that catch their 
attention (videos, flashcards, and worksheets). Students’ material is created from their own 
understanding of the language during the class activities. This material is displayed by the 
use of drawings and short sentences or paragraphs. There are sequence and understanding 
in these materials.  
Sequence in EFL teacher’s material. This finding comes from the recollection of 
the participating EFL teacher’s materials. The materials collected from the participating 
EFL teacher present a sequence that help students to understand this language during the 
activities. This sequence is about the way teacher shows, practices and assesses content.  
16 
 
In Figure 1 below, I present a worksheet created by the participating EFL teacher to 
assess students’ understanding about telling the time and talking about routines in English. 
 
Figure 1. Worksheet used by the participating EFL teacher 
 
Figure 1 is a worksheet whose first point asks students to analyze three alarm clocks 
without its hands and to draw the time asked in the instructions. In the second point, 
students need to write the specific time from three analogue watches, completing it with the 
language model “It’s…” In the third point, students have to watch the images of a girl 
doing five activities, then they need to write what she does (her routine). In the last point, 
there are nine numbers to which students have to write in letters. 
Understanding while developing students’ material. This finding comes from the 
collection of students’ products in the observed EFL classes. The EFL teacher gives 
students an opportunity to express themselves using activities that they like, in order to 
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show the understanding of a particular topic. Participating students create their own 
material using their previous knowledge and making a relationship with their daily life 
activities. This helps them to find the relationship between what they are learning and what 
they are living, displayed in their material.  
In Figure 2, I present a sample of the material that the participating students create 
about their personal life by taking into account their previous learnings about this topic.  
 
              
 
Figure 2. Material created by the students. 
Figure 2 shows material created by the participating students, in which they present 
their own daily routine. Students write what they do every day, indicating at what time they 
wake up, take a shower, go school, eat, play, do homework, and sleep at night. Those short 




Interaction while practicing skills. This refers to students’ interaction with their 
classmates and family after having developed classroom activities in English Language 
classes, as reading, speaking, or listening. The content used for interacting is given by the 
teacher and is presented in the material during each lesson. As explained in the previous 
section, the activities that students develop come from material that is considered non-
authentic according to the corresponding literature in the conceptual framework. Despite 
this fact, the material presented in here made students think how to interact in particular 
situations (e.g. talking with their family, strangers, and foreigners) with the aim of 
expressing their thoughts and personal opinions. Interaction with others and skill 
improvement are aspects to highlight in here. 
Interaction with others. This result talks about what students want to share with 
others, and when they can do it in their life. Taking into account the topics and activities 
developed in EFL class, students express that those topics help them in the interaction with 
their family or friends due to the interest of knowing others life. Moreover, interaction not 
only helps to learn about their acquaintances but also, to understand them and make 
themselves understood by others. For example: 
Questionnaire 4, question 1. 
 
¿Qué relación encuentras entre el material de la clase y tu vida diaria? 
 
Pues como mi tía es de Estados Unidos pues puedo entenderla mejor y que ella me 
entienda. 
Excerpt 1. Students’ relation between classroom materials and their daily life. 
 
 
Skills improvement. This finding is presented during the development of activities 
throughout the lessons. The students make use of materials in class activities to improve 
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their English while increasing their own vocabulary, according to what they have learned. 
However, the objectives of the activities also help them to improve their language skills as 
reading, writing, speaking or listening. For example: 
Observation log 2, use of materials. 
 
Teacher ask students to read the text below the paper, in there they recognize the 
description and the correct pronunciation. 
Excerpt 2. Notes about the material purpose for the class. 
 
 
Materials with a purpose. This refers to the readings about the world that the 
participating students can express after being in contact with the materials presented by the 
participating EFL teacher, although these materials are non-authentic, if they are considered 
from theory. The purpose of the material presented by this teacher is to recognize and 
assess students’ use of language studied during the lessons. The students show their 
understanding and learning of the language during the solutions of activities in class as to 
complete or recreate personal information. Besides, students recognize new knowledge 
outside the classroom by identifying topics learned in class in their daily life. These are the 
readings about the world that they can express from the materials presented by the teacher. 
Assessment and recognition are aspects to highlight in here.  
Assessment of students’ language studied in class. I observed that the most 
common purpose in teacher’s materials is to assess students’ language. This result was 
visible during the observations of the lessons. Materials given by the participating EFL 
teacher have as aim to assess the way students use English in a specific context. EFL 
teacher can notice what are the learnings and misunderstandings students have with the use 
of English during the development of activities. For example: 
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Observation log 1, question 2 
 
What is the purpose of the material? 
 
To have a review of the topics saw in class (hour, routine, numbers from 1-100) 
Excerpt 3. The teacher’s purpose of material. 
 
From recognizing English towards using it in their life (students’ readings about 
the world). After having used materials in class such as worksheets, evaluation, guides, and 
personal materials, the students find a relation between those materials and their life. This 
finding was identified during the questionnaires made to the participating students. 
Moreover, the answers to the questionnaires reflect what visions about English use the 
students have.  
 In Figure 3, I present the findings identified in the answers given by the students in 
the questionnaire that was designed to know their readings about the world after being in 
contact with the presented materials. 
Figure 3 shows the answers students gave to the questions “What relation do you 
find between the class material and your daily life?” and “How can the class material help 
you to know about the world?” Those answers were classified into 5 topics that were shown 
in all the reasons students give (see each bar name). Students express that materials and 
their life are related to: knowing the language, new learnings as descriptions or the time, 
interacting with others in order to understand them and make themselves understood, 
knowing their own life and themselves (e.g. to know how they are physically and their 




Figure 3. Students’ readings about the world. 
 Discussion. Non-authentic materials were found to be used in these classes, if 
corresponding literature accounted in the conceptual framework is only considered, because 
materials used by the teacher were created with the purpose of teaching or assessing 
students’ English. Students’ material is created from their own understanding of the 
language during the class activities. Participating students create material using their 
previous knowledge and making a relationship with their daily life activities. Students 
make a relationship between their previous knowledge and the new language in order to 
understand and reflect in real situations their learnings. Through the relation created by the 
students, they design materials by their own, accomplish what Nunan (1989) says about 
authentic materials that do not have the purpose of teaching or learning English, but to 
show their understandings about the language and the world. The main characteristic of this 
material is that it reflects students’ real life.   
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The EFL teacher gives students an opportunity to express themselves using 
activities that they like because the teacher thinks that those activities motivate the students. 
As Cameron (2001) states, children develop learnings when they can find a space of 
interaction with others in the class. Due to this interaction and understanding of the 
language, the students are able to create materials from their own to show their learnings. 
Seemingly, this material is to be used by showing their personal life, and consequently to 
learn English.  
Even though the materials used during the lessons are considered non-authentic, if 
the authors’ perspective in the conceptual framework is considered, the context that those 
materials show are real-life situations. According to Nunan (2007), authentic materials are 
the ones that were not created with the purpose of teaching English. Considering this 
conception, it is possible to state that the materials created by the participant EFL teacher in 
the class are unauthentic. However, in the participating EFL teacher’s point of view, 
authentic material is the type of material that is not copied from any source as a textbook 
but is created by themselves, teacher or students. The creation of the authentic materials 
comes from a topic worked in class. This is why any participant of the class is able to create 
materials that under their perspective are authentic.  
Even though the participant EFL teacher expresses this understanding of authentic 
material, it seems that the ones shared by them in class are non-authentic according to 
theory. Materials used during the lessons follow teacher’s beliefs about authentic material, 
nevertheless, they were created with the purpose of teaching English, conceptualization that 
puts in debate the understanding of authentic materials given by Nunan (1989), House 
(2008), Castillo, Insuasty and Jaime (2017).  
23 
 
Nevertheless, those materials reflect real-life situations (such as routines and 
physical appearance), in which students could find a similitude with their personal life. 
Materials create students’ readings about the world because they make a relation from their 
understandings between what the teacher shows and their own life. Even though teacher’s 
materials are non-authentic (theoretically speaking, again), it reflects a trace of real life as 
physical appearance or the time related to daily activities, with the characteristic of 
exaggerating them. This exaggeration makes students compare the given information and 
their life. The students recognize new knowledge outside the classroom by identifying 
topics learned in class in their daily life. These are the readings about the world that they 
can express from the materials presented by the teacher. Therefore, authentic or non-
authentic materials develop learnings in students, not only in the school but outside, 
becoming this learning into personal acquisitions. The students recognize elements or 
topics seeing in class into their closest context (personal world) through the interaction with 
their friends, family or by the use of objects that reflects studied topics (e.g. a clock and its 
relationship with the routine). 
During the interaction with the materials, the students create leanings relating to 
what they learn in class and aspects of their life. This students’ expression demonstrates 
that it is not necessary to be in contact with authentic materials to have learnings related to 
the world. The creation of learnings has a connection with students’ daily life. If students 
identify a relation between what they see in EFL class and their daily activities, they can 
create learnings from a personal perspective.  
Conclusion 
To give an answer to the question of the readings of the world that fifth graders can 
express through the use of authentic materials in English language classes, I can say that 
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students’ readings about the world after being in contact with materials in EFL class 
express a relationship between their daily life and the contents they see in class. Students 
express that their learnings and understandings of the language are involved in a context 
where they feel interested in interacting with others, in order to know more about them. 
Also, students show that the language content learned in classes is related to their life in 
knowing new vocabulary, describing the time, interacting with each other, knowing 
themselves and their own characteristics (physical appearances and their personalities), and 
traveling because they feel they can speak with foreigners.  
Materials used in class, although they are non-authentic as conceived in theory, 
make students have new knowledge that is useful in their daily life. Material found in the 
data collected are videos, flashcards, and worksheets, on the teacher’ side, and drawing, and 
short sentences on the students’ side. Students are seen as creators of materials. They use 
their own understanding of the language to express aspects of their personal and daily life. 
Activities developed in EFL class are related to the improvement of skills, making use of 
reading, listening and speaking activities. Those activities increase students’ interest in the 
interaction with others, and in understanding each other.  
Students can also be creators of their own authentic material in their English 
language classes. The authenticity of materials cannot possibly be only evaluated by static 
and standard concepts given in literature since authenticity can emerge in context and in the 
happenings of the class activities, provided they refer to the students’ real life. 
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